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INTERVIEW WITH BUCHANAN PRIZE WINNERS LYNN PARISI AND MEREDITH CHANGEUX
John Dower, Meredith Changeux, and Lynn Parisi won the 2009
Franklin Buchanan Prize for the Yokohama Boomtown curriculum.
This interview features Meredith Changeux and Lynn Parisi, who
are responsible for developing the curriculum lessons that are part
of the unit.
Lynn Parisi is the director of the University of Colorado Program for
Teaching East Asia (TEA) and a national co-director of the National
Consortium for Teaching About Asia (NCTA). Since 1985, Lynn has
designed and coordinated professional development programs on East
Asia for K-12 teachers, including annual summer institutes and study
tours. She is the author of several curriculum volumes, including the
Meredith Changeux
award-winning series, Japanese History through the Humanities. Lynn Parisi
Since 2006, she has worked with the MIT Visualizing Cultures project as curriculum coordinator. Lynn taught at the secondary
level for four years; she holds an MA in Asian studies.
Meredith Changeux teaches high school social studies at Vantage Point High School in Northglenn, Colorado. Meredith is also
a staff associate for the Program for Teaching East Asia at the University of Colorado, where she has served as faculty for three summer institutes, conducts NCTA seminars, and has led an NCTA study tour. She is the co-author of the Visualizing Cultures curriculum unit for Yokohama Boomtown. Meredith holds an MA in Curriculum and Instruction.
Lucien: Congratulations to both of you for winning the Buchanan Prize.
Meredith, Lynn is a national leader in East Asian studies education, and many of our readers are familiar with her Teaching
East Asia (TEA) programs at the University of Colorado at Boulder. Could you tell us a bit about your background and about
how you became interested in Asia?
Meredith Changeux: Thanks, Lucien. I grew up in Boston and relocated to Denver in 1996 to earn my Master’s Degree in Education from
the University of Colorado at Boulder (CU). I have been teaching social studies to high school students for ten years. I became interested in
Asia after spending a summer in China with a high school group in
1988, and returned to this interest in the spring of 2002 when I completed a thirty-hour seminar through the National Consortium for
Teaching About Asia (NCTA) in Boulder. I’ve traveled to Japan three
times with the Program for Teaching East Asia at CU, first as a teacher
participant on an NCTA study tour, then as a teacher with three students on a high school program, and finally, as a master teacher on
TEA’s 2008 NCTA study tour. With this material, and the inspiration
from workshops, seminars, and institutes through TEA at the University of Colorado at Boulder, I have created courses and curriculum units
on Tokugawa Japan, Prejudices in the Pacific War, China in the Headlines, and Japanese History through the Arts.
Lucien: Lynn, why do you think it is important for high school and university-level history students to take an in-depth look at Yokohama during this part of the nineteenth century?
Lynn Parisi: Yokohama is a useful case study in world history for a
number of reasons. I think treaty ports are fascinating and important
studies as cultural frontiers and meeting places. Students can examine
the Yokohama treaty port as a Western outpost at the edge of Japan.
With Yokohama, they can analyze the processes of cultural transmission and adaptation, as well as specifics of these processes as they unfolded at this moment and place. Because the Japanese popular art of
this period and place—primarily woodblock prints—is so extensive
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and readily available as an historical resource, Yokohama offers the opportunity to explore the dynamics of the treaty ports and of cultural
exchange in new ways. Through artwork of this period, students literally see how, and under what circumstances, knowledge and attitudes
about other cultures and nations developed.
Additionally, the Yokohama treaty port period is a crucial chapter in
Japan’s modernization story. In turn, Japan’s modernization is a critical
piece that can help students consider the relationship between modernization and Westernization. In Yokohama, students see the many national faces of Western influence and Westernization and appreciate that
Japanese in Yokohama differentiated among Americans, British, French,
Russians, and Germans rather than seeing a monolithic “West.” Through
study of Yokohama, students may better understand Japan’s modernization as a complex process that drew from multiple examples offered by
the Western nations that preceded Japan in that process.
Lucien: Meredith and Lynn, this is an impressive array of lessons you developed for the curriculum. Please share any feedback you have
received from teachers regarding one or two of the lessons you
created.
Lynn Parisi: When John Dower first introduced me to the huge collections of artwork that would form the basis for Yokohama Boomtown
and other units in the Visualizing Cultures (VC) project, he described
his own process of research as “history in a shoebox”—the equivalent
of discovering boxes full of raw, unsorted, unstudied material and, as
an historian, trying to make sense of what the material says about a period or event. This was a great image, and I have used it frequently
when talking to teachers about the pedagogical value of the VC site.
We and our fellow curriculum author Kathy Krauth, who worked
on other units in the MIT program, wanted to capture this idea of “history in a shoebox”—that is, to design lessons that asked students to
replicate Dower’s process of constructing narratives from primary visual sources. We ask students to grapple with fairly large, undifferentiated collections of images. Two examples of lessons that use this

Volume 14, Number 3

Winter 2009

RESOURCES
INTERVIEW WITH BUCHANAN PRIZE WINNERS LYNN PARISI AND MEREDITH CHANGEUX
exercise are the Yokohama Boomtown lesson “What Did It
Mean to Be Western?” and the “Old China, New Japan”
lesson in Throwing Off Asia. Some teachers reported that
working with numerous images was somewhat overwhelming for students, but that they were pleasantly
surprised at the products students created. We appreciate
the challenges of the material. At the same time, we think
that the wealth of images is an important part of what this
Web site offers to scholars of all ages and abilities—the
opportunity to work with primary sources that have not
been extensively studied.
Meredith Changeux: Because Visualizing Cultures works
to maintain the integrity and utility of the Web site, we
worked with teachers to field test lessons prior to publishing. One of our field testers specifically noted liking “how
the activities were framed in the context of doing the work
of the historian.” She said it “fit well with the John Dower
stories.”
Lynn Parisi: Teachers have been enthusiastic about lessons
that contrast narratives and cross-cultural perceptions. For
example, the woodblocks in Yokohama Boomtown focus on life in the
city of Yokohama, presenting a vibrant picture of cultures engaging
each other with amusement and respect. Examining only the woodblock prints, observers then and now might conclude that the opening
of Japan to the West was a benign process. In fact, major conflicts were
taking place outside of Yokohama as the Tokugawa government fell
and Japanese and Western forces skirmished. These conflicts were captured through other art forms but tend to be absent from the “Yokohama prints.” One of the best-received lessons, I think, is Meredith’s
lesson “Investigation into the Historiography of Yokohama Boomtown,”
in which students juxtapose the story presented by Western artwork of
conflicts outside of Yokohama with the woodblock prints that seem to
focus exclusively on life in Yokohama.
Meredith Changeux: “Amity and Commerce,” Lesson Two in the Yokohama Boomtown unit, asks students to analyze terms from the 1864
treaty between the United States and Japan. One field test teacher commented, “the learning objectives in vocabulary, content, and skills . . .
were very appropriate for my students. They allowed the students to
stretch their knowledge without the lesson being so far over their head
that they got frustrated.” Teachers did comment that many of these lessons are time consuming, and a teacher must be prepared with background knowledge before using them in the classroom. However, it
seems the challenges are outweighed by the positive impact.
Other teachers noted that the lessons were applicable to their teaching for their skill and analytical development, even if the lesson required more time on a period or event than they usually spend.
Teachers noted that the visual literacy methods in Yokohama Boomtown and the other units could be used across the curriculum.
Lucien: Visual learning utilizing technology presents both new opportunities and new challenges for educators. I know that recently,
both of you were responsible for a National Endowment for the
Humanities teacher workshop where you used Visualizing Cultures. What useful information did you learn from teachers
about the process of using technology in the classroom?
Lynn Parisi: In July, we conducted a one-week National Endowment
for the Humanities (NEH) program. We worked with twenty-eight

. . . the woodblocks in
Yokohama Boomtown
focus on life in the
city of Yokohama,
presenting a vibrant
picture of cultures
engaging each other
with amusement
and respect.
Woodblock print from the section People of the Five
Nations at http://ocw.mit.edu/ans7870/21f/21f.027/
yokohama/yb_visnav02.html.

teachers from around the country to explore the Visualizing Cultures
project, the existing curriculum, and ideas for new lessons. About half
the teachers who attended the program already were familiar with the
project and had used it in their instruction; for others, it was completely
new. The teachers at the workshop noted that the MIT Web site could
be daunting because there is so much there—essays, special features,
mini-narratives, an enormous database of visual material for each of
the twenty units.
Meredith Changeux: The time we took to walk the teachers through
the Web site, its interface, and its layout truly paid off. It seems to be
somewhat generational, but some of the teachers, even those familiar
with the site, were intimidated by using it in the classroom.
Lynn Parisi: We found that younger teachers at the workshop tended
to be more comfortable with uses of online technology in the classroom, possibly because they may have worked with it more outside the
classroom. At the same time, veteran teachers often had a bigger “aha”
factor when they saw the resources and strategies that technology
makes available to them.
Meredith Changeux: A perennial issue also seems to be access. For
materials such as the Visualizing Cultures units, classrooms often don’t
have access to the equipment necessary to do lessons as we created
them online. For example, the units depend on access to the digital images and an environment in which students can study and manipulate
the full color images. Using sources delivered through online technology tends to take significant advance preparation and planning and
different ways of thinking about pedagogy and student learning.
Lynn Parisi: It seems clear that online curricula and resources are becoming integral to instruction. Just in the area of Asian studies, a resource like Visualizing Cultures is in the company of so many great
resources, including About Japan: A Teacher’s Resource on the Japan Society of New York Web site at http://aboutjapan.japansociety.org/
and Columbia University’s Web site, Asia for Educators, online at
http://afe.easia.columbia.edu/, just to name a couple.
Meredith Changeux and Lynn Parisi: Lucien, thank you for this
opportunity to speak with EAA readers about the curriculum.
Lucien: Thanks for the interview! 
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